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Working With Designers

Design at GCSE

Designers are integral to the performance process and should work collaboratively with the
performers. Students can choose 1 of 4 design routes within this specification: Set, Lighting,
Costume & Sound design. There can be one of each designer in each group for Component 1
and Component 2.

Component 1 (40%)

Students work with a performance group of up to 6 actors. They work collaboratively to devise
a performance based upon a centre chosen stimulus. Designers will bring to life a design idea
in performance.

Evidence Required:
e Written/Recorded Portfolio Evidence
e Supporting Documentation (outlined in the specification on page 19.)

e Practical application in performance.

Component 2 (20%)

Students work with a published script to create a performance with up to 6 actors. This may
take the form of working in various scripted formats for example monologues, duologues or
group performances. Students will work within two extracts. Students can design for both
extracts or, are able to do a combination of acting and design. Designers can choose which
design area they will specialise in, in each extract. They will work collaboratively with actors to
interpret the playwright’s intentions in a scripted performance.

Evidence Required:
e Statement of Intent
e Supporting Documentation (outlined in the specification on page 40.)

e Practical application in performance.
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GCSE Design & Acting Process

Designer I

Design Objectives

Interpret a stimuli or playtext

Consider how design impacts character

Consider how design supports the plot

Consider how the action can occur within the design
Support the actors to create their roles.

Introduction

» Choose design pathway
« Workwithgroup, actors & other designers on

g

initial ideas

+ Research stimuli/playtext as a group & shareresults as a
whole group.

Initial Stages

« Researchinto design area and furtherinto
theatrical style.

+ Workwithactors to create practical material, acting as a
director to support actors and design ideas

Mid-Way Point

« Sketchoutideas or findinitial designinspiration.

« Shareideas with the group so that they can work with the
ideasin the rehearsal stages.

+ Take measurements & source equipment.

+ Actors canbe using ‘mock-up’ versions of designs

Design Realisation

+ Make and try out designs, document this process
invideos/photographs.

+ Workwithactors to rehearse andrefine
performance.

+ Adaptdesignideas with actors during this process point.

=

=

Performance

Designers could make feedback notes for the group in performance.
As agroup all setup for the final performance.
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Actor Objectives

Interpret a stimuli or playtext

Consider characters & create arole

Consider plot

Consideraction

Work with designers to support performance intentions

Introduction

« Choose acting style (possibly role as well)

+ Work withwhole group of actors & designers on
initial ideas

« Research stimuli/playtext as a group & shareresults

asawhole group

Initial Stages

» Researchinto acting/role/playwright and furtherinto
theatrical style.

« Work with designer(s) to create practical material to

ensure designer(s) can support the performances
chosen style/theme/genre

Mid-Way Point

+ Creating scene/performance structure & script

« Sharing practical work with the designer(s) to enable
designers to work with the practical ideas.

« Trialling out any design work within scenes & feeding back.

+ Actors can be using ‘mock-up’ versions of designs

Design Realisation

+ Recording performance work during tech/dress
rehearsals to improve all work.
+ Work with designer(s) to rehearse and refine performance.
« Adapt performance ideas with design during this
process point.

e o o o o

During tech and dress runs, design students should take photos and adjust designs according to the performance
Actors should do final rehearsals in full costumes, using set & props, run through lighting & sound cues

Actors and designers must be present at the examination to gain their marks.
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Requirements of Design

SUPPORTING EVIDENCE
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Component 2
SUPPORTING EVIDENCE
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Component 1
DESIGN ASSESSMENT CRITERIA

Level Marik

Descriptor (AO2) Apply theatrical skills to realise artistic
intentions in live performance (designers)

No rewardable material

Level 1 | 1-3

e Creates a basic design, demonstrating limited ability to combine and
apply design skills. Design often inappropriate and inconsistent.

e« Inconsistent use of visual/audio elements to enhance mood,
atmosphere and style and create impact.

« Limited ability to design creatively within time and resource
constraints.

e Limited ability to create a design that supports the performers and the
communication of creative intent to the audience, with obvious lapses
in design considerations that detract from the production value. Design
is uneven and lacks development and creativity.

« Design shows basic consideration of the practical application of
materials and production elements in performance.

Level 2 | 4-6

e Creates a generally sound design, demonstrating emerging ability to
combine and apply skills. Design is generally appropriate and
consistent.

e Adequate use of visual/audio elements to enhance mood, atmosphere
and style and create impact.

e Adequate ability to design creatively within time and resource
constraints.

e Sound ability to create a design that supports the performers and
communication of creative intent to the audience, with adequate
attention to design considerations that generally contribute to the
production value. Design is partially developed and shows emerging
creativity.

e Design shows generally sound understanding of the practical
application of materials and production elements in performance.

Any design realisation under the regulatory minimum
performance time cannot progress beyond the top of Level 2.

Level 3 | 7-9

e Creates a coherent design, demonstrating a clear ability to combine
and apply skills. Design is appropriate, consistent and purposeful.

e Competent use of visual/audio elements to enhance mood,
atmosphere and style and create impact.

e Competent ability to design creatively within time and resource
constraints.

e Clear ability to create a design that supports the performers and the
communication of creative intent to the audience, with consistent
attention to design considerations that contribute to the production
value. Design is developed and creative.

e Design shows coherent understanding of the practical application of
materials and production elements in performance.

Level 4 | 10-12

e« Creates a secure design, demonstrating a convincing ability to employ
and combine skills. All aspects of design are engaging and effective.

e Secure and sustained use of visual/audio elements to enhance mood,
atmosphere and style and create impact.

e Secure and sustained ability to design creatively within time and
resource constraints.

« Effective ability to create a design that supports the communication
of creative intent to the audience, with consistent attention to design
considerations that enhance the production value. In-depth design
shows effective refinement and convincing creativity.

« Design shows secure understanding of the practical application of
materials and production elements in performance.

Level 5 | 13-15

e Creates an assured design, demonstrating an accomplished ability to
employ and combine skills. All aspects of design are highly engaging,
dynamic and skilful.

o Comprehensive and skilful use of visual/audio elements to enhance
mood, atmosphere and style and create impact.

e Comprehensive and skilful ability to design creatively within time and
resource constraints.

e Accomplished ability to create a design that supports the
communication of creative intent to the audience, with
comprehensive attention to design considerations that that are
integral to the production value. Assured design shows an
accomplished level of refinement and innovation.

« Design shows a comprehensive understanding of the practical
application of materials and production elements in performance.
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Component 2
DESIGN ASSESSMENT CRITERIA

Level Mark | Descriptor (AO2) Apply theatrical skills to realise artistic Level Mark | Descriptor (AO2) Apply theatrical skills to realise artistic
intentions in live performance (designers) z
intentions in live performance (designers)
Design skills
0 No rewardable material or designs below the regulatory minimum time Communication and contribution to performanca as whole
Levell | 1-2 « Creates an underdeveloped and often inappropriate and inconsistent 0 No rewardable material or designs below the regulatory minimum time
design, demonstrating limited understanding of how creative choices S -
communicate meaning to the audience. Level 1 | 1-2 + Design shows a basic understanding of its context and purpose within
« Basic use of visual/audio elemenrts to enhance mood, atmosphere and the performance.
style and create impact. » Design concept is uneven and lacks clarity, demonstrating
« Basic abllity to combine and zpply design skills to design creatively inappropriate connections and choices made in relation to content of
within time and resource constraints. performance.
sDEskgi o lenked ridersandngof thelprscHcal apphcation’ o + Design lacks cohesion with content of performance, demonstrating
materials and production elements in performance. 2 g 3 2
- - - limited communication and collaboration with performers.
Level 2 | 3-4 « Creates a sound and generally appropriate and consistent design,
demonstrating adequate understanding of how creative cholces Level 2 | 3-4 » Design shows a sound understanding of its context and purpose
communicate meaning to the audience. within the performance.
« Sound use of wsuaI/a_udlo elements to enhance mood, atmosphere + Design concept is generally consistent, demonstrating sound
and style and create impact. 3 3 2
connections and choices made in relation to content of performance.
« Sound ability to combine and apply design skills to design creatively
within time and resource constraints. « Design has adequate cohesion with content of performance,
« Design shows adequate understanding of the practical application of demonstrating sound communication and collaboration with
materials and production elements in performance. performers.
Level 3 | 5-6 « Creates a secure, appropriate and consistent design, demonstrating Level 3 | 5-6 » Design shows a secure understanding of its context and purpose
effective understanding of how creative choices communicate ol
within the performance.
meaning to the audience.
« Secure use of visual/audio elements to enhance moed, atmosphere « Design concept is consistent and secure demonstrating effective
and style and create impact. connections and choices made in relation to content of performance.
« Secure ability to combine and apply design skils to design creatively » Design has sustained cohesion with content of performance,
within time and resource constraints. demonstrating effective communication and collaboration with
« Design shows effective understanding of the practical application of performers.
materials and production elements in perfformance.
Toveial| 58 - Craates an aecured, engagng and dyramic datign. deronstating Level 4 | 7-8 » Design sh9w§ a comprehensive understanding of its context and
comprehensive understanding of how creative choices communicate purpos within the performance.
meaning to the audience. » Design concept is accomplished, skilful and highly engaging,
« Accomplished use of visual/audio elements to enhance mood, demonstrating comprehensive connections and assured choices made
atmosphere and style.and create Impact: in relation to content of performance.
« Assured ability to combine and apply design skills to design creatively . R . -
» Design has comprehensive cohesion with content of performance,
Level |Mark | Descriptor (AO2) Apply theatrical skills to realise artistic demonstrating assured communication and collaberation with
intentions in live performance (designers) performers.
Artistic intentions and style/genre/theatrical conventions
o No rewardable material or designs below the regulatory minimum time
Level1l | 1-2 « Design makes a basic contribution to the realisation of artistic
intentions.
e Design demonstrates limited control and understanding in relation to
style, genre and theatrical conventions.
« Design demonstrates basic interpretation of the text, inconsistently
supporting the performance of the extract.
« Design is underdeveloped with obvious lapses in design
considerations that detract from the overall production value.
Level 2 | 3-4 « Design makes a clear contribution to the realisation of artistic
intentions.
« Design shows clear control and understanding in relation to style,
genre and theatrical conventions.
« Design demonstrates coherent interpretation of the text, and is
generally consistent in supporting the performance of the extract.
« Design is generally developed with coherent design considerations
that have clear impact on the overall production value.
Level 3 | 5-6 = Design makes an effective contribution to the realisation of artistic

intentions.

Design shows secure control and understanding in relation to style,
genre and theatrical conventions.

Design demonstrates convincing and sustained Interpretation of the
text, consistently supporting the performance of the extract.

Design is developed and thoughtful with secure design considerations
that have an effective impact on the overall production value.

Design makes an assured and sustained contribution to the
realisation of artistic intentions.

Level 4 | 7-8

Design shows assured control and understanding in relation to style,
genre and theatrical conventions.

Design demonstrates an accomplished and comprehensive
interpretation of the text, showing sustained and assured support for
the performance of the extract.

Design is refined and dynamic with design considerations that have a
significant impact and enhance the overall production value.
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COMPONENT 1

Exemplar Work
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COMPONENT 1

Lighting Design

Portfolio Evidence
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‘We're all going on a summer holiday'. This helped us to show the change in mood alongside
the change in internal conflicts.””

SV" ~ti 2 When developing our episodic structure, we realised that we would need a significant
change between scenes to show the key differences between characters. We decided to
explore an entirely different genre, abstract theatre try extreme contrasts between stories. &/
() This allowed us to create poignant abstract moments to smoothly move between scenes (%
n\Y Ao such as using vocal and physical unison-to shout “Taxi!” before saying their destination. As
Q‘/\/\i ¥ the lighting was very abstract, it séemed as though they were stood together and not in any
' specific location, taking the characters out of naturalistic stories and linking them together.
This abstract lighting was created using two profiles above stage-left and stage-right with 7 ey
filter L115 ‘Peacock % and a breakaway gobo to create a dappled, distorted effect on
the floor which created an effect indicating light shining through ru\ﬂle( Ne oo ’
‘ {/,L) D

2 W

Section 3 — The Final Performance and Reflection

Question 5: How effective was your contribution to the final
performance? (400 words)

I supported my group developing the final performance by attending rehearsals and acting
as a directof. In one scene, the actors used torches to create a visualisation of the plane
overhead and it crashing. They did this by moving their arms from their sides to above their £/ ///‘(7(/
heads and flicking their wrists to one side occasionally creating the effect of a plane’s lights.
When their arms got to the top, they suddenly turned and hit the torch against the staging
to create the sound of a plane crash. When rehearsing, | directed the actors to get their
qu movement in synchronisation and stood where the audience would be sitting to ensure they

¢ \((f}o would see the effect of the torches representing the plane. | wanted the actors to create a

contrast to previous scenes which were loud and instead make it quieter and more sinister.

toouses |nlepxon

Lhttp://www.leefilters.com/lighting/colour-details.html#115
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COMPONENT 1

Lighting Design

Supporting Documentation
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LIGHTING COMPONENT 1 LANTERN SCHEDULE
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LIGHTING COMPONENT 1 GRID PLAN

o
aa
a0
ey

SBE School Dmma Studo, Miton
Keynes

Working 9 to 11

001 - Floor Lighting Plan
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Lighting Plan
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SSE Schoot Dmma Studio, Miton
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Working S to 11

001 - Fleor Lighting Plan
002 - Reflected Ceiling
Lighting Plan

e
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LIGHTING COMPONENT 1 IN PERFORMANCE
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Skill Level - HIGH

The candidate creates a central design where the following lighting design skills have used
included:

e Colour gels (for symbolism & to create mood and emotion)

e Gobos

e Lighting Installation (bringing lighting within the design of the performance)

e Side, high & floor lighting (to create a variety of angles)

¢ A range of different lighting changes such as cross-fades, snaps and chases.

e The use of actor-used lighting (torches)

Moderator Commentary
Lighting Portfolio Evidence

AO1: 26/30 Mid-Level 5

Comprehensive additional documentation. There is an assured level of

research which shapes the design and the process in which the design came from. There is evidence
of confident engagement in the process and detailed collaboration working together with the actors to
create the performance work. Visual detail is precise and there are assured explanation with high levels
of technical vocabulary.

The designer gets straight into their role in question 2 and answers all questions as a designer. The
reason this is not higher in Level 5 is because they do not address all elements of question 4 from a
designer’s perspective. For example, style and language. Candidates who achieve across the top of
the Level link the stimuli to design ideas from question 1 as well.

AO4: 13/15 Low Level 5

Generally, fully balanced Evaluation and Analysis. Strong justifications for the design decisions made
and comprehensive analysis throughout the document. Question 6 is slightly thin which is why the work
is low level 5 not higher in the level; however, there is AO4 throughout the evidence.

Performance

AO2: 15/15 High Level 5

This is a strong design with skills and knowledge used beyond GCSE. The candidate uses a range of
lighting devises to create a skilful design which supports the mood and intention of the performance. It
is evident the design has been created alongside the actors as they work harmoniously together, even
featuring the actors using torch light to illuminate the performance

space. The candidate wired together, rigged and focused the lights for both 5- & 13-amp lighting under
supervision. The candidate’s design complemented the piece and was dynamic and significant to the
final performance. The candidate shows an accomplished understanding

of lighting within a performance.
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COMPONENT 1

Set Design

Portfolio Evidence
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Set Design

Supporting Documentation
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Skill Level — MID-HIGH

The candidate creates a central design where the following set design skills have used
included:

e Construction using a range of methods such as nail gun, glue gun
e Working with a number of materials such as metal, wood and plastic

e Using other design areas to enhance the work, for example the inclusion of battery
powered fairy lights within the design

e Painting work
e Use of rostra to provide the group with opportunity for space and levels

Moderator Commentary
Portfolio Evidence

AO1: 14/30 Low Level 3

There are competent moments where explanations of the devising process are clear. They clearly
engage in the stimulus material and there is evidence of them working with the actors. There is some
repetition, and some underdeveloped points made that could have benefited from more detailed visual
examples, rather than the narrative approach that we see, especially in the latter questions. They
understand and can coherently use drama and design terminology, but it is sometimes repetitive.

AO4: 7/15 Low Level 3

There is both evaluation and analysis within the document and they are generally balanced overall.
They give justification and reasoning for the choices they and their group make, and they offer
suggestions for how their work developed the way it did.

They offer ideas and solutions when things did not go to plan, and they reflect on their contributions.
They use analytical terminology well discussing semiotics and symbols in relation to the audience;
however, these are often repeated ideas.

In the later questions they take on a narrative approach and this does not always allow for fully
effective analysis and evaluation.

Performance

AO2: 11/15 Mid-Level 4

This is a very good design with secure and effective creativity. The piece has elements that have been
made and to a skilful standard and some elements that have been upcycled for example painting the
rostra. They use a range of ideas to support the action on stage, for example, the use of origami roses.
It is a shame in the final performance that the actors forgot to use them; however, they did effectively
dress the set design.

It doesn’t go beyond Level 4 as not all aspects of the design are highly engaging and dynamic. The
final design in performance looks a little messy in places and the candidate did not take into
consideration the lighting that, at times washed out the fairy lights within their design. This candidate
clearly worked with their group as they were clearly well rehearsed using the design in performance.
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COMPONENT 2

Statement of Intent

Play ADULT CHILD DEAD CHILD | Playwright Claire Dowie

Role(s) Costume Designer Word Count 202/200

Chosen Performance style: Naturalistic/Abstract

Extract in Performance

What is your play about in 5 key words?
Mental lliness, Grief, Un-loved, Isolation

What design role are you fulfilling?

Role: Costume

What are the 3 key things your design is focusing on? This may be a theme/plot/genre-style idea
1. The young age of the protagonist & her battles with mental health.
2. The theme of ‘broken’ — Broken heart, broken promises, broken trust, broken self.
3. Creating a cohesive design for choral and multi-role-play to occur

SEE PAGE 1&2 IN MY PORTFOLIO

How have you interpreted this key extract?

START OF THE EXTRACT: MIDDLE OF THE EXTRACT: END OF THE EXTRACT:
Introduction of the character and their | Key events that led to the decline | Acceptance of their broken self.
reflection looking back at themselves | in her mental health (we have

as a child. interpreted this as schizophrenia)

SEE RESEARCH PAGES 2&4 IN MY PORTFOLIO

What is your central design concept in the key extract

What is the overall concept/idea to your design? How does your overall concept/idea complement what is going
on in the extract?

My initial thoughts was to create something to reflect the main character’s broken childhood. The actors all play
the same role, but also multirole and so, their costumes need to be a central idea. | created a design that looks
the same, but each actor has a different colour to represent key emotions the character feels within the play. |
chose to create a design that looks ‘broken’ just as the character is.

SEE PAGES 3, 5&6 DESIGN DRAFT IN MY PORTFOLIO

What are you hoping to communicate?

Why have you chosen to show your design this way?/ How does it link to the genre/style/playwright’s
intentions? How does your design communicate this idea to your audience?

The style of the performance moves between abstract and naturalism, and so | wanted my design to represent
these. | created T-shirts that have been cut up and sewn together to show the light and dark side of the
character, the t-shirts have been sewn in a zigzag at the front as if broken, this is to show the theme of ‘broken’
| have chosen to focus on: Broken heart, broken promises, broken trust, broken self. All repeated motifs within
the play.

| wanted each actor to represent an emotion of the protagonist. Blue = the inner sandless and reflects on the
trauma she faced in her childhood. Red = the anger built up inside her and the lack of love she receives. Pink =
The innocence of this character and show within the play there are some moments of joy which pink helps to
represent as a warming colour, such as the meeting of ‘My lady’.

SEE FINAL DESIGN AND PAGES 5-8 IN MY PORTFOLIO
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COMPONENT 2

Costume Design — Group Performance

Extract Sample (Full Extract was a combination of scenes across the play)
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COMPONENT 2

Costume Design

Supporting Documentation
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COSTUME COMPONENT 2 IN PERFORMANCE
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Skill Level - HIGH

The candidate creates a central design where the following costume making skills have been
included:

e Alterations (cutting two t-shirts up and sewing together)
e Appliqué (hearts)

e Fabric printing (socks)

¢ Model measurements

e The whole costume is considered, not just part of it.

e Hair was also considered as part of this costume design.

Examiner Marks

AO2 Design Skills - MARK 7/8

An assured design which offers imaginative communication of the chosen skill to enhance the
performance. The concept is accomplished and the cohesion of skills such as applique and
fabric painting enhance the t shirt which has been altered and designed to suit the purpose for
the performer.

AO2 Communication and contribution to performance as a whole - MARK 7/8

This is very much a designed costume fit for the purpose of communicating the character and
style to the audience. It is well considered. The alterations to the t shirt communicate a
comprehensive understanding of the role of the protagonist and are highly suited to the chosen
abstract form. Additional consideration paid to hair, socks etc encompass the costume as a
whole. The designer has clearly collaborated well with the designers, considering the
movement onstage.

AO2 Artistic intention and style/genre/theatrical conventions - MARK 7/8
Dowie’s intention is communicated well through the chosen style. The understanding and
interpretation of the text is dynamic and has significant impact upon the performance.
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COMPONENT 2

Statement of Intent

Play

My Mother Said | Never Should

Playwright

Charlotte Keatley

Role(s) Set Design

Word Count

198 /200

Extract in Performance

What is your play about in 5 key words?
Secrets, late 1900s, struggle, childhood, adulthood

What design role are you fulfilling?

What are the 3 key things your design is focusing on? This may be a theme/plot/genre-style idea
1. The mood of the performance — about memories and growing up

2. Change in location

3.Time period of the performance

How have you interpreted this key extract?

START OF THE EXTRACT:
Rosie enters happily with Doris
already in the room. Rosie is
holding a banner. Doris begins
to talk to Rosie also showing
her the piano.

MIDDLE OF THE EXTRACT:
Rosie and Doris talk of growing
up and being old. They polish the
piano using a cloth and talk about
Rosies school project. They also
find Jackie’s old, ‘hippy’ clothes.

END OF THE EXTRACT:

Rosie finds baby clothes and Doris
doesn't seem too happy about it
asking her to put them back as
they're Jackie's.

What is your central design concept in the key extract

What is the overall concept/idea to your design?
¢ | want to show the change through the whole performance with the use of pictures hung from

string across the stage

¢ | will as in key staging and props through the play by adding in a red radio, chairs and seats,

flowers etc.

¢ | want to show that the performance has homely scenes by using blocks and adding a brick/wall

like paper to the block to create a home like set.

How does your overall concept/idea complement what is going on in the extract?

My idea complements the extract as it shows takes the wasteland idea by adding different keys from the
play to work with the set. You can tell it changes to a home set by the seats and the bricks and the family
photos help to convey the many memories within the plot. It is a set that | have considered to work in the
whole performance, the rostra being used for other elements such as a table in an earlier scene.

What are you hoping to communicate?

Why have you chosen to show your design this way?/ How does it link to the
genre/style/playwright’s intentions? How does your design communicate this idea to your
audience?

I've used naturalism to enhance the fact the two characters are finding old things and memories by
adding key moments and props from the performance. Showing the change through the play and their
lives by using pictures across the stage. Also, using blocks and adding a brick design to represent that
they are in a house. This represents naturalism by a simple house with key moments of the play.

| have used homely designs as well as the key setting from the whole performance to show where the
extract is which make the performance more realistic for the audience. The use of the pictures across the
stage will show the theme of change into adulthood from childhood from the play and the secrets within
the play and extract of finding old clothes and baby clothes.

Version 2.0
Page 45 of 50

[Delivering Technical Theatre] — delegate booklet
© Pearson Education 2024




COMPONENT 2

Set Design - Duologue

Extract Sample
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COMPONENT 2

Set Design

Supporting Documentation

| got hold of some brick wallpaper. | wanted to show the inside
of a home and chose brick as it helped to show the older time
period of the play.

| used photographs of families and focused on mother and
children relationships as this is what the play is based on.

The scene contained a piano and bags full of old clothes. As
using a real piano would have meant issues for the rest of the
play and getting it on and off, | chose to use rostra to suggest
there was a piano instead.
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| used an arched back wooden chair
to also show the age of the
performance and the character sat
on it.

COMPONENT 2 IN PERFORMANCE
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Skill Level — MID Level

The candidate creates a design where the following set making skills have been included:
e Adobe photo print to make photos
e Crafting photo frames out of card
e Sourcing materials such as the brick wallpaper and the old-fashioned chair
e The use of rostra to provide the group with opportunity for space and levels

e Upcycling equipment such as the rostra to make the brick walls and creating a mobile of
photos to link them together

e The use of bin bags to dress the set and a design that can sit within the whole play.

Examiner Marks
AO2 Design Skills - MARK 5/8

An effective design which makes effective contribution to the performance as a whole. The use
of Adobe is successful in clear photos, and the crafting of the photo frames has been securely
executed. The design encompasses all parts of the chosen extract and is successful in
creating a sustained support to the performance throughout.

AO2 Communication and contribution to performance as a whole - MARK 5/8

There is a clear communication of purpose delivered through the set. The levels of the rostra
and items such as the chair and wallpaper covered flats enhance the use of proxemics for the
actors. A sustained, cohesive collaboration is evident.

AO2 Artistic intention and style/genre/theatrical conventions - MARK 5/8

The naturalistic form is enhanced with this thoughtful and well considered design. The style is
well understood, and attention has been paid to the chosen style and use of space. An
effective impact is made upon the overall production value.
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